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APP Reading: Assessment Focuses

APP Reading: Assessment Focuses
Achievement in reading
Level 1: In some reading, usually with support
Level 2: In some reading
Level 3: In most reading
Level 4 and 5: Across a range of reading
Usually with support implies that the reading is not
independent, but supported by another person. Support
also comes from reading a familiar text. Some reading
suggests that the skills may not always be consistently
applied. Most reading implies greater consistency but not
total accuracy. Across a range of reading suggests that the
skill is consistently applied across a wide range of texts.
Extensive additional information about progression in AF1
is included in Letters and Sounds and not repeated here.

AF1 – use a range of strategies, including accurate decoding of text, to
read for meaning

AF2 – understand, describe, select or retrieve information, events or
ideas from texts and use quotation and reference to text

AF3 – deduce, infer or interpret information, events or ideas from texts

AF4 – identify and comment on the structure and organisation of texts,
including grammatical and presentational features at text level

What counts as support?
Children reading at level 1 might be supported by an
adult reading some of the text, prompting closely for a
response or speculating to encourage a contribution.
Children might also be supported by working in a group.
Their response might be structured through questions
or through an adult’s sustained conversation. Children’s
response to their reading can also be supported, by
making the mode of response less demanding, for
example using drawing or oral responses rather than
written ones. Reading a well-known text is obviously
more supportive than reading an unfamiliar one.

AF5 – explain and comment on writers’ use of language, including
grammatical and literary features at word and sentence level

AF6 – identify and comment on writers’ purposes and viewpoints, and the
overall effect of the text on the reader

AF7 – relate texts to their social, cultural and historical traditions
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AF2– understand, describe, select or retrieve information, events or
ideas from texts and use quotation and reference to text

Bullet 1 in AF2 focuses on recall and identification of key
facts or main points. (Knowing the information)

Progression in bullet 1 of AF2 involves moving from
remembering some information from familiar texts (level 1)
to recalling main aspects from a text (level 2), drawing on
different sections of a text to identify simple information (level
3), consistently identifying information which is relevant to a
particular purpose (level 4) to identifying the most relevant or
important information from across a text (level 5).

Level 1: In some reading, usually with support:
some simple points from familiar texts recalled

Level 2: In some reading: some specific, straightforward
information recalled, for example names of characters,
main ingredients

Level 3: In most reading: simple, most obvious
points identified though there may also be some
misunderstanding, for example about information from
different places in the text

Links to some examples of AF2 bullet 1 in standards files
Level 1 bullet 1: Molly pp. 8, 13, 14, Joshua pp. 3–4, Mark pp. 2, 10
Level 2 bullet 1: Daniel pp. 7, 9, 13, Peter pp. 2–4, 10,
Nikita pp. 8, 12
Level 3 bullet 1: Julia (secure level 3) pp. 4, 6, 7, Charlotte pp. 6, 8
Level 4 bullet 1: Trevor pp. 2, 6
Level 5 bullet 1: Chas p. 7

Level 4: Across a range of reading: some relevant
points identified

Level 5: Across a range of reading: most relevant
points clearly identified, including those selected from
different places in the text
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AF2– understand, describe, select or retrieve information, events or
ideas from texts and use quotation and reference to text

Bullet 2 in AF2 focuses on using the text to find evidence
(Finding the information)

Level 1: In some reading, usually with support:
some pages/sections of interest located, for example
favourite characters/events /information/pictures

Level 2: In some reading: generally clear idea of where
to look for information, for example about characters, topics
Progression in AF2 bullet 2 involves moving the children on
from finding pages which generally interest them (level 1) to
being able to find specific information about aspects of a text
(level 2). At level 3 the reader is able to use the text to back up
an idea and these text references are more relevant to the point
being made at level 4. Level 5 readers support their answer with
closer reference to the text, and their references are specific and
more selective.

Links to some examples of AF2 bullet 2 in standards files

Level 3: In most reading: some comments include
quotations from or references to text, but these are
not always relevant, for example often retelling or
paraphrasing sections of the text rather than using it to
support comment

Level 4: Across a range of reading: comments
supported by some generally relevant textual reference
or quotation, for example reference is made to the
appropriate section of the text, but is unselective and
lacks focus

Level 1 bullet 2: Molly p. 8, Joshua p. 5, Mark pp. 4, 8
Level 2 bullet 2: Daniel pp. 7, 13, Nikita p. 8
Level 3 bullet 2: Julia (secure L3) pp. 4, 6, 7, Charlotte p. 6,
Level 5 bullet 2: Chas p. 11

Level 5: Across a range of reading: comments generally
supported by relevant textual reference or quotation,
even when points made are not always accurate
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AF3 – deduce, infer or interpret information, events or ideas from texts

Bullet 1 in AF3 focuses on making an inference by picking up
on textual references. (Finding the clues)

Progression in AF3 involves moving from very simple
inferences at level 1, to a simple interpretation of what has
been read, drawing more closely on the text itself at level 2. At
level 3 inference still focuses on more obvious aspects, but the
information is drawn from a specific point in the text. A reader at
level 4 can comment on the inferences they are making and can
piece together evidence from across a text. At level 5, inferences
are explained and draw on evidence across the whole text.

Links to some examples of AF3 bullet 1 in standards files
Level 1 bullet 1: Molly p.14, Mark pp. 5, 10, Daniel p. 13

Level 1: In some reading, usually with support:
reasonable inference at a basic level, for example
identifying who is speaking in a story

Level 2: In some reading: simple, plausible inference
about events and information, using evidence from the
text, for example how a character is feeling, what makes a
plant grow

Level 3: In most reading: straightforward inference
based on a single point of reference in the text, for
example ‘he was upset because it says “he was crying”’

Level 4: Across a range of reading: comments make
inferences based on evidence from different points in the
text, for example interpreting a character’s motive from
their actions at different points

Level 2 bullet 1: Daniel pp. 7, 13, Peter pp. 3,4, 10, Nikita pp. 2, 4, 9
Level 3 bullet 1: Charlotte pp. 6, 8, Jason p. 3
Level 4 bullet 1: Trevor p. 2,
Level 5 bullet 1: Chas pp. 10, 11, 13

Level 5: Across a range of reading: comments develop
explanation of inferred meanings drawing on evidence
across the text, for example ‘you know her dad was lying
because earlier she saw him take the letter’
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AF3 – deduce, infer or interpret information, events or ideas from texts

Bullet 2 in AF3 focuses on weighing up the evidence and
reaching a conclusion. (Solving the clues)

Level 1: In some reading, usually with support:
comments/questions about meaning of parts of text, for
example details of illustrations and diagrams, changes in
font style

Level 2: In some reading: comments based on textual
cues, sometimes misunderstood
Progression in AF3 bullet 2 involves engaging with the text
with interest at level 1, moving towards making a commentary
on the text (level 2) and a response which is largely literal or
based closely on personal experience (level 3). The level 4 reader
makes increasingly accurate or plausible inferences but cannot
always marshal effectively the evidence to support the point.
At level 5 inferences are supported by specific and carefully
selected evidence.

Links to some examples of AF3 bullet 2 in standards files
Level 1 bullet 2: Molly p. 8, Mark pp. 8–10

Level 3: In most reading: responses to text show
meaning established at a literal level, for example ‘“walking
good” means “walking carefully”’ or based on personal
speculation, for example a response based on what they
personally would be feeling rather than on the feelings of
the character in the text

Level 4: Across a range of reading: inferences often
correct, but comments are not always rooted securely in
the text or repeat narrative or content

Level 2 bullet 2: Charlotte p. 6, Peter pp. 4, 7, Nikita pp. 9, 14
Level 3 bullet 2: Charlotte pp. 2, 9, 10, Jason pp. 3, 4, 6
Level 4 bullet 2: Trevor pp. 2, 3, Chas p. 11
Level 5 bullet 2: Chas p. 9

Level 5: Across a range of reading: comments make
inferences and deductions based on textual evidence,
for example in drawing conclusions about a character’s
feelings on the basis of their speech and actions
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AF4 – identify and comment on the structure and organisation of texts,
including grammatical and presentational features at text level

Bullet 1 in AF4 focuses on identifying and commenting on
the way that authors organise and present their ideas, and how
they ‘glue’ their texts together to influence the reader in an
intended way – text cohesion. (How do the parts of the jigsaw
fit together?) There are no bullets in this AF at levels 1–3.

Progression in AF4 involves being able to identify and
comment simply upon the way that an author has organised
or structured a text at level 4. At level 5 the reader is able to
comment explicitly on the choices that the author has made.

Level 1: In some reading, usually with support:
No bullet

Level 2: In some reading:
No bullet

Level 3: In most reading:
No bullet

Level 4: Across a range of reading: some structural
choices identified with simple comment, for example ‘he
describes the accident first and then goes back to tell you
why the child was in the road’

Links to some examples of AF4 bullet 1 in standards files
Level 4 bullet 1: Trevor p. 3, Chas p. 5

Level 5: Across a range of reading: comments on
structural choices show some general awareness of
author’s craft, for example ‘it tells you all the things
burglars can do to your house, and then the last section
explains how the alarm protects you’
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AF4 – identify and comment on the structure and organisation of texts,
including grammatical and presentational features at text level

Bullet 2 in AF4 focuses on the overall organisation and
presentation of texts that enable the reader to follow the
meaning and make sense of it – text coherence. (What are the
pieces of the jigsaw?)

Progression in AF4 bullet 2 involves the reader showing some
awareness of the simple features included in a text (level 1),
and increasingly the way that it is organised (level 2). At level 3
a reader is able to identify elements which organise the whole
text. Level 4 involves a growing range of features identified
across a wider range of texts; at level 5 the reader can identify
the whole text, organisational features of different texts and
explain how they are used.

Level 1: In some reading, usually with support:
some awareness of meaning of simple text features, for
example font style, labels, titles

Level 2: In some reading: some awareness of use of
features of organisation, for example beginning and
ending of story, types of punctuation

Level 3: In most reading: a few basic features of
organisation at text level identified, with little or no linked
comment, for example ‘it tells about all the different things
you can do at the zoo’

Level 4: Across a range of reading: some basic features
of organisation at text level identified, for example ‘the
writer uses bullet points for the main reasons’

Links to some examples of AF4 bullet 2 in standards files
Level 1 bullet 2: Molly p.13, Joshua p. 5, Mark pp. 8, 9
Level 2 bullet 2: Daniel pp. 6, 9, 11, 13, Peter pp. 3, 6, 7, 9, Nikita p. 4
Level 3 bullet 2: Julia (secure level 3) pp. 6, 7, Trevor pp. 3, 6
Level 4 bullet 2: Trevor pp. 6, 7

Level 5: Across a range of reading: various features
relating to organisation at text level, including form, are
clearly identified, with some explanation, for example
‘each section starts with a question as if he’s answering
the crowd’
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AF5 – explain and comment on writers’ use of language, including
grammatical and literary features at word and sentence level

Level 1: In some reading, usually with support:
comments on obvious features of language, for example
rhymes and refrains, significant words and phrases
Bullet 1 in AF5 focuses on identifying the features of a writer’s
use of language. (What has the author used?)

Progression in AF5 involves moving from a comment on the
most obvious features of language use (level 1), to making a
judgement that a word choice is effective, even if this can’t be
explained (level 2). At level 3 the reader is able to identify a greater
range of features that the author has used, although there is little
commentary on them. Level 4 involves identifying the range of
features across different texts, moving to greater explanation of
various features that have been identified at level 5.

Links to some examples of AF5 bullet 1 in standards files

Level 2: In some reading: some effective language
choices noted, for example ‘“slimy” is a good word there’
(bullet 1); some familiar patterns of language identified,
for example, ‘once upon a time, first, next, last’ (bullet 2)
Level 3: In most reading: a few basic features of writer’s
use of language identified, but with little or no comment,
for example ‘there are lots of adjectives’ or ‘he uses speech
marks to show there are lots of people there’
Level 4: Across a range of reading: some basic
features of the writer’s use of language identified, for
example ‘all the questions make you want to find out
what happens next’

Level 1 bullet 1: Nikita pp. 10, 14, Joshua p. 6, George pp. 3, 5
Level 2 bullet 1: Daniel pp. 5, 7, 10
Level 3 bullet 1: Julia (secure level 3) p. 7, Charlotte pp. 2, 6, 9,
Jason pp. 3, 6
Level 4 bullet 1: Trevor p. 3, Chas p. 5

Level 5: Across a range of reading: various features of
the writer’s use of language identified, with some
explanation, for example ‘when it gets to the climax they
speak in short sentences and quickly which makes it
more tense’
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AF5 – explain and comment on writers’ use of language, including
grammatical and literary features at word and sentence level

Bullet 2 in AF5 focuses on commenting on the features of
a writer’s use of language, linked to the effect on the reader.
(Why has the author used…? What effect does this have on the
reader?) There are no bullets in this AF at levels 1–3.

Progression in AF5 bullet 2 involves moving children on from
a simple comment on the choices that an author has made (level
4) towards a growing understanding of how these choices have
an impact on the reader. (level 5)

Links to some examples of AF5 bullet 2 in standards files

Level 1: In some reading, usually with support:
No bullet

Level 2: In some reading:
No bullet

Level 3: In most reading:
No bullet

Level 4: Across a range of reading: simple comments
on writer’s choices, for example ‘“disgraceful” is a good
word to use to show he is upset’

Level 4 bullet 1: Trevor pp. 2, 3, 7, Chas pp. 5, 7
Level 5 bullet 1: Chas pp. 5, 7

Level 5: Across a range of reading: comments show
some awareness of the effect of writer’s language
choices, for example ‘“inked up” is a good way of
describing how the blackberries go a bluey black colour
as they ripen’
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AF6 – identify and comment on writers’ purposes and viewpoints, and
the overall effect of the text on the reader
Bullet 1 in AF6 focuses on identifying the writer’s purpose (What is
the author trying to do?)

Progression in AF6 bullet 1 involves moving from having some
understanding that an author has a purpose or viewpoint in writing as they
do (level 2) to, at level 3, the reader commenting on the main purpose. At
level 4 the reader can identify the writer’s purpose across different texts. At
level 5 the reader is able to identify the main purpose clearly and can give
an overview of what has been written which contributes to this purpose.

Links to some examples of AF6 bullet 1 in standards files
Level 2 bullet 1: Daniel p. 10, Peter p. 10, Nikita p. 6
Level 3 bullet 1: Charlotte p. 9, Jason p. 4
Level 5 bullet 1: Chas pp. 3, 5, 11

Level 1: In some reading, usually with support:
No bullet
Level 2: In some reading: some awareness that writers
have viewpoints and purposes, for example ‘it tells you how
to do something’, ‘she thinks it’s not fair’
Level 3: In most reading: comments identify main
purpose, for example ‘the writer doesn’t like violence’
Level 4: Across a range of reading: main purpose
identified, for example ‘it’s all about why going to the dentist
is important and how you should look after your teeth’
Level 5: Across a range of reading: main purpose
clearly identified, often through general overview, for
example ‘the writer is strongly against war and wants to
persuade the reader to agree’
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AF6 – identify and comment on writers’ purposes and viewpoints, and
the overall effect of the text on the reader
Bullet 2 in AF6 focuses on identifying the writer’s viewpoint.
(What does the writer think about this?) There are no bullets at
levels 1–3 in this AF.

Progression in AF6 bullet 2 involves moving from an awareness
that writers have a viewpoint, and some commentary on it (level 4)
to the ability to identify and explain a writer’s viewpoint (level 5).

Level 1: In some reading, usually with support:
No bullet

Level 2: In some reading:
No bullet, but included in bullet 1

Level 3: In most reading:
No bullet
Links to some examples of AF6 bullet 2 in standards files
Level 4 bullet 1: Trevor p. 6
Level 5 bullet 1: Chas p. 3

Level 4: Across a range of reading: simple comments
show some awareness of the writer’s viewpoint, for
example ‘he only tells you good things about the farm
and makes the shop sound boring’

Level 5: Across a range of reading: viewpoint in texts
clearly identified, with some, often limited, explanation, for
example ‘at the end he knows he’s done wrong and makes
the snake sound attractive and mysterious’
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AF6 – identify and comment on writers’ purposes and viewpoints, and
the overall effect of the text on the reader
Bullet 3 in AF6 focuses on identifying the effect that the writing
has on the reader. (What effect does this writing have?)

Progression in AF6 bullet 3 moves from making a simple
statement of preference based on personal experience (level 1)
to making a more developed statement about what they liked
and/ or disliked about what they read (level 2). At level 3 the
reader makes a response to the text that goes beyond simple
likes and dislikes, but this is not linked to the writer’s point of
view. Readers at level 4 comment on the effect that the text
has on a reader; at level 5 readers are beginning to explain the
effects that writing has.

Links to some examples of AF6 bullet 3 in standards files
Level 4 bullet 3: Trevor pp. 3, 7, Chas pp. 5, 7
Level 5 bullet 3: Chas pp. 3, 7, 10, 13

Level 1: In some reading, usually with support: some
simple comments about preferences, mostly linked to
own experience

Level 2: In some reading: simple statements about
likes and dislikes in reading, sometimes with reasons

Level 3: In most reading: express personal response
but with little awareness of writer’s viewpoint or effect on
reader, for example ‘she was just horrible like my nan
is sometimes’

Level 4: Across a range of reading: simple comment
on overall effect on reader, for example ‘the way she
describes him as “ratlike” and “shifty” makes you think
he’s disgusting’

Level 5: Across a range of reading: general awareness
of effect on the reader, with some, often limited,
explanation, for example ‘you’d be persuaded to sign
up because 25p a week doesn’t seem that much to help
someone to see’
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AF7 – relate texts to their social, cultural and historical traditions

Bullet 1 in AF7 focuses on the features of texts, increasingly
asking for a comparison between texts in the same genre or across
genres. (How does this text compare with others I have read?)

Progression in AF7 moves from identifying features in known
texts (level 1) to identifying them within different types of text
which are not so well known to the reader (level 2). At level
3 readers can make simple connections, such as identifying
similarities, between texts. Level 4 readers can identify and
comment upon different types of texts or different versions of
texts, while at level 5 readers can identify and explain similarities
and differences between texts or different versions of texts

Links to some examples of AF7 bullet 1 in standards files
Level 1 bullet 1: Molly pp. 15, 16, Mark pp. 4, 9,
Julia (secure level 2) pp. 4, 7
Level 2 bullet 1: Daniel pp. 7, 10, 11, 13, Peter pp. 3, 6, Nikita pp. 4, 8
Level 3 bullet 1: Jason pp. 6, 7, Trevor p. 3
Level 4 bullet 1: Chas pp. 7, 13

Level 1: In some reading, usually with support: a few
basic features of well-known story and information texts
distinguished, for example what typically happens to
good and bad characters, differences between types of
text in which photos or drawings are used

Level 2: In some reading: general features of a few text
types identified, for example information books, stories,
print media

Level 3: In most reading: some simple connections
between texts identified, for example similarities in plot,
topic, or books by same author, about same characters

Level 4: Across a range of reading: features common
to different texts or versions of the same text identified,
with simple comment, for example characters, settings,
presentational features

Level 5: Across a range of reading: comments
identify similarities and differences between texts, or
versions, with some explanation, for example narrative
conventions in traditional tales or stories from different
cultures, ballads, newspapers
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AF7 – relate texts to their social, cultural and historical traditions

Bullet 2 in AF7 focuses on readers’ understanding of texts in
their wider context, how they are influenced by and reflect their
time, place and social and cultural influences. (How is this text
influenced by when or where it was written?)

Progression in AF7 bullet 2 involves developing some grasp
that texts are set in specific places and times (level 2), moving
to a recognition of some of the elements which give a text a
context or reflect the context in which it was written (level 3).
At level 4 the reader is beginning to comment on the impact of
context on the meaning. Level 5 requires explanations of how
different contexts influence the meaning of texts

Links to some examples of AF7 bullet 2 in standards files
Level 4 bullet 2: Chas p. 7

Level 1: In some reading, usually with support:
No bullet

Level 2: In some reading: some awareness that books
are set in different times and places

Level 3: In most reading: recognition of some features
of the context of texts, for example historical setting, social
or cultural background

Level 4: Across a range of reading: simple comment
on the effect that the reader’s or writer’s context has
on the meaning of texts, for example historical context,
place, social relationships

Level 5: Across a range of reading: some explanation
of how the contexts in which texts are written and
read contribute to meaning, for example how historical
context influenced adverts or war reports from different
times/places; or how a novel relates to when/where it
was written
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